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Determination of the Factors Affecting Future Expectations of Young People

Sefika Sule ERCETIN' ~ Halime GUNGOR? Mehmet HAMEDOGLU?

ABSTRACT

Future expectations of young people in a society are important factors that determine the development line and
dynamics of that society. The aim of the study is to develop a measurement tool that determines the factors that
afifect the future expectations of students in the school environment in the process of preparation for higher
education. The validity and reliability studies of the scale were conducted with the 348 participants in the first
and with 168 participants in the second application. As a result of exploratory and confirmatory factor analysis,
the scale consisting of twenty five items and five factors was found to be theoretically and statistically
appropriate. Since there are few tools that measure the factors that affect future expectations in the literature

review, it is thought that the scale will contribute to the field in literature and can meet this need.
Keywords: Future expectations, factors related school, partial least square, structural equation modeling

INTRODUCTION

Education, which is one of the important indicators of the level of development of countries; it has important
functions in shaping the individual, society, countries and the future world (Ercetin & Arifoglu, 2016). The
process of preparation for higher education is of particular importance in the realization of the future
expectations of the individuals who influence and contribute to the development level of the countries. Because,
high school period, which is the process of transition to adulthood, is a process in which young people are
prepared to make important decisions about their lives such as career choice, transition to higher education,
business life, emotional relations and marriage. These decisions are very important as they will affect not only the
work lives of young people, but also their standards of living and life preferences. The fact that young people of
high school age have to make such important decisions makes it difficult for them to make right and rational
decisions if they are not aware of professional development (Simsek, 2012). At the end of the high school term
when compulsory education ends, young people who are unable to determine their life goals and decide how
they want their life to progress after high school will be concerned about their future. Future expectations of
young people in a society are important factors that determine the development line and dynamics of that society.
In industrialized societies where competition and success for economic life are at the forefront, future anxiety for
young people starts from childhood (Sanli & Saragly, 2015). People who are unable to make their future design
well and unable to fulfill their expectations are likely to experience intense feelings of despair and be left alone
with stress (Tuncer, 2011a). Future expectations are one of the factors that affect the individual's experiences in
later life. The fact that the positive experiences enable both the people to carry out their tasks successfully in the
period they are in, and to increase their expectations and to perform at higher levels in their later life (Tuncer,
2011b).

Studies on the expectation of the future started in the first quarter of the 21st century and revived in the middle of
the century (Simsek, 2012; Sanli & Saragli, 2015). W. I. Thomas, one of the pioneers of the studies on the future
expectation, underlined the importance and effect of the expectations with the phrase “the meaning of an action

or behavior does not originate from the nature of that action or behavior. If a person accepts a situation as real,
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the results are also true, and people impose certain meanings on the actions and these meanings affect their future
behavior’ in 1920 (Sanh & Saragly, 2015; Simsek, 2012).

Seigner (2003) found that the conceptualization of future prospects was based on the early studies of Frank (1939),
Israeli (1930) and Lewin (1939), according to this;

a) Future orientation or possible future actions and experiences occur in the future.

b) Future orientation involves the special and individual structure of individuals' future images in relation to
different areas.

c) The content of these areas can be personal or social, realistic or ideal and truthful or fantastic.

Looking at the studies on future expectations, it can be said that the adaptation of the FESA Future Expectations
Scale for Adolescents, developed by McWhirter and McWhirter (2008), was conducted by Tuncer (2011a) at a
randomly selected school in Elazig. In this context, the scale was applied to 175 secondary school students. The
scale was adapted to Turkish. The original scale consists of 25 items and all items begin with “When I am an
adult”. The lowest score in the scale is 1 and the highest score is 7. The items of the scale are scored as 1: I

absolutely do not believe “and” 7: I absolutely believe”.

Positive Future Expectation Scale which consists of 5 items and has alpha reliability coefficient of .85, which aims
to measure the positive degree of expectations of individuals about their personal future was used by Imamoglu
and Giiler-Edwards (2007) in order to determine the patterns of future orientation of young people and to
investigate how the related orientations differ according to the self-types predicted by the Balanced Integration

and Discrimination (Balance) Model.

When the studies in the literature on future expectations are analyzed, it is observed that the studies on future
expectations are limited. Various authors state that despite the importance of the subject, the scattered and
limited researches are inadequate in measuring instruments and new scales are needed (Imamoglu and Giiler-
Edwards, 2007). Seijts (1998) refers to the problem of scale in the evaluation paper on the subject and states that

studies comparing various scales in terms of validity should be done.

The aim of the study is to develop a measurement tool that determines the factors that affect the future
expectations of students in the school environment in the process of preparation for higher education. In this
study, the issue of future expectations has been addressed only in the context of the preparation process for

higher education.

METHOD
Preparation Process of Scale

The Future Expectations Scale was planned to be prepared in the form of three different forms for the students,
teachers and administrators. In this respect, the preparatory stages of The Future Expectations Scale are as

follows.

1. In the preparation process, firstly, the literature was surveyed, the existing studies on the factors affecting the
future expectations were examined, the factors related to the school which were thought to affect the future

expectations were listed in line with the literature review and 15 items were prepared accordingly.

2. After the literature review was completed, the factors affecting future expectations related to school were
categorized into 5 dimensions: school administrators and management style, parents, teachers, school

qualifications and students.

3. The categories were structured according to the dimensions of the vision concept discussed with holistic
approach by Ergetin (2000) in the Vision of the Leader Spiral. The issue of vision in leadership was studied by
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Ergetin at different school levels and the importance of 21st century leadership was emphasized. According to
Ergetin (1997; 2001a) vision is the dream and design of the future, the leading elementary school administrators
with vision are people dreaming and designing the futures of their schools (Ergetin, 2001a). Furthermore, in the
21st.century, vision must be considered as a key concept when it is recognized that the new and changed roles of
the universities must be moved from teacher-centered to learner-centered environments, and the roles of the
university administrators must be moved from managers and technicians to leadership (Ergetin, 2001b). Scale
items were redesigned accordingly in terms of Ercgetin’s vision concept with holistic approach. According to

Ergetin (2000) the dimensions of the concept of vision as follow;

Vision is to dream and design the future: Imagination can be evaluated as an indicator of intellectual, emotional
and intuitive wealth. Those who dream do not confine themselves with the existing; do not limit themselves and
their lives with known. While fearless orientation to the unknown, uncertainty; they design what they should
exist by adding their creativity. Visionary leaders are the ones who dream and design the future of their societies

and organizations.

The vision is to balance and construct dreams with reality: Visionary leaders are the ones who can evaluate the
existing conditions, opportunities and situation of themselves and their organizations with a simple reality. They
use these assessments as a basis for reaching the future and new dreams that they have designed and created for

their organizations. They also turn their dreams into realizable target dreams.

Vision is to differentiate with values, to integrate with the power of heart in values: In the concept of vision,
creativity that dreams of the future by running all the intellectual, emotional and intuitive wealth; by trying to
comprehend the meaning of the past in this day from existing known conditions; the perception and
interpretation of a reality that creates and designs the future, transforms them into dreams and integrates the
essence into values with new achievements. Because visionary leaders see the value of people's achievements and
behaviors for life in their societies and organizations, and value them beyond valid judgment criteria and systems
of appreciation; they are the ones who shape the future by re-evaluating all values, motivating people to new
successes and new successes. Visionary leaders who differentiate their societies and organizations with the values
they put forward within the scope of human accomplishments, everything that people find meaningful; They are
the people who integrate people with their hearts in the excitement and confidence of the process of achieving

new achievements which they see as a precondition of maintaining their existence and preparing the future.

Vision is to convey and share: The vision is to convey and share that they dream and design, balance and
construct dreams and facts, differentiate them with their values, and are ready to integrate them with the power
of heart. Many people have dreams, projects, fictions and unique values about their society and organization.
However, when these are not communicated by explaining, not communicating by sharing; when it is not
reintegrated by sharing, it remains only in itself, in dreams and thoughts. However, the concept of vision includes
both imaginary-intellectual and operational dimensions. For this reason, visionary leaders explain and

communicate their dreams, designs, fictions and values.

The vision is to take risk and manage risk: The vision is to dream and design the future, to balance and construct
the reality with dreams, to differentiate with values and to integrate, communicate and share with the heartfelt in
values. All these can be done by people who can take risks. Because each dimension given above expands both in
and of itself requires to take risk and be brave, as well as to assume and manage the responsibilities that the risk
will bring. For this reason, visionary leaders are those who can take risks and manage risks. Visionary leaders

develop strategies and action options to turn their risk into success.

4. Separate forms of Future Expectations Scale were prepared for three groups as Student, Teacher and
Administrator. Student, teacher and administrator forms were composed of items in parallel with the same

content.
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5. Scale forms were finalized by taking the opinions of experts from the field of statistics and educational

management. Then a personal information form was prepared before the application phase.

In the Student Form, the variables such as self-step status, right-death status, together-separation status of
parents, gender, education status of the parents, and willingness to continue higher education were taken into
consideration as personal information. In the Administrators Form, variables such as gender, educational
background, managerial experience, working time in the school worked were taken into consideration. In the
Teacher Form, variables such as gender, age, educational background, branch, seniority and duration of work at

the school were taken into consideration.

As a result of the first application, the scale was revised and reapplied. In line with expert opinions, the scale was
reduced to a single form and the personal information form included with duties in school (teacher /

administrator / student) and gender variables. The structural design of the scale is shown in Table 1
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Table 1.

Structural Design of Future Expectations Scale

39

Categories Vision Dimensions Student Form Teacher Form Administrators Form
Management Dreaming and designing  The school administration organizes ~ Organizing studies at school to Organizing studies in the school to
the future studies to enrich my dreams about enrich the dreams of my students enrich the students' dreams about the

the future in school

about the future

future

Balancing reality with

dreams

The school administration organizes
extracurricular activities to help me

recognize my interests and abilities

Organizing extracurricular activities
at the school to help my students

recognize their interests and abilities

Organizing extracurricular activities
at the school to help students

recognize their interests and abilities

Integration with values

Regardless of what happens in the
future, the school administration
organizes social responsibility
projects to improve our sensitivity to

social problems.

Organizing social responsibility
projects in order to improve my
students' sensitivity to social

problems

Organizing social responsibility
projects to improve students'

sensitivity to social problems

Conveying and sharing

The school management offers
sharing environments where we can
talk to friends about what we want to

do in the future

Presenting sharing environments in
the school where my students can
talk to friends about what they want

to do in the future

Providing sharing environments
where students can talk to their
friends about what they want to do

in the future

Taking and Managing

The school management organizes

Organizing guidance seminars on

Organizing guidance seminars on
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Risks guidance seminars on how to cope how to cope with the obstacles my how to cope with the obstacles that
with the obstacles that we will facein  students will face in realizing their students will face in realizing their
realizing our dreams dreams dreams

Parents Dreaming and designing =~ My parents support me about my Parents' support of their child's Parents' support of their child's
the future dreams for the future dreams about the future dreams about the future

Balancing reality with My parents support me in setting Parents support their child to set Parents support their child to set

dreams goals that I can achieve rather than goals that s/he can achieve rather goals that s/he can achieve rather
my own wishes when planning my than his/her own wishes when than his/her own wishes when
future planning the future planning the future

Integration with values My parents enlighten me on Enlighten the parents to choose the Enlighten the parents to choose the
choosing the profession that I willbe  profession that will make their child ~ profession that will make their child
happy with happy happy

Conveying and sharing I can talk to my parents about what Parents can chat with their child Parents can chat with their child
kind of life that I want to have inthe  about what kind of life the child about what kind of life the child
future wants to have in the future wants to have in the future

Taking and Managing My parents encourage me to cope Parents encourage their child to cope  Parents encourage their child to cope

Risks with the challenges that I will facein  with the challenges they will face in with the challenges they will face in
fulfilling my expectations fulfilling their expectations fulfilling their expectations

Teachers Dreaming and designing ~ My teacher chatting with me about My students can chat with me about Teachers can chat with students

the future
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future

the future

to be in the future

Balancing reality with

dreams

My teacher helps me find out what

my interests are

Helping my students find out what

their interests are

Teachers help students find out what

their interests are

Integration with values

My teacher talks to us that if we are
hardworking students we can come

one step closer to our dreams

I can talk to my students that they
can be one step closer to their dreams

if they are hardworking

Teachers talk about that they can get
one step closer to their dreams if they

become hardworking with students

Conveying and sharing

I can talk to my teacher about what
kind of work I want to have in the

future

To be able to talk to my students
about what kind of work life they

want in the future

Teachers can talk to students about
what kind of work life they want in

the future

Taking and Managing
Risks

My teacher enlightens me on what
stages that I will go through while

realizing my dreams

To enlighten my students about what
stages that they will go through

while realizing their dreams

Teachers enlighten the students
about the stages that they will go

through while realizing their dreams

41

School

Qualifications

Dreaming and designing

the future

School guidance activities were held
to make me think about where I saw

myself after five years.

School guidance activities will be
held to make my students think
where they see themselves after five

years.

School guidance activities will be
held to make my students think
where they see themselves after five

years.

Balancing reality with

dreams

Conducting classroom guidance

activities where we can recognize our

Conducting classroom guidance
activities in the school where my

students can recognize their

Conducting classroom guidance
activities where students can

recognize their strengths and
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strengths and weaknesses

strengths and weaknesses

weaknesses

Integration with values

We have a school environment that

teaches us to respect differences

We have a school environment that
teaches students to respect

differences

We have a school environment that
teaches students to respect

differences

Conveying and sharing

Organizing vocational guidance
activities in the school where we can

discuss our future expectations

Organizing vocational guidance
activities in the school where
students can discuss their future

expectations

Organizing vocational guidance
activities in the school where
students can discuss their future

expectations

Taking and Managing Conduct classroom guidance Conducting classroom guidance Conduct classroom guidance
Risks activities to improve our skills in activities in which my students will activities to improve students' ability
coping with challenges at school develop their skills in coping with to cope with challenges at school
difficulties at school
Students Dreaming and designing I have dreams about what kind of life ~ Students have dreams about what Students have dreams about what
the future that I want to have in the future kind of life that they want to have in  kind of life that they want to have in

the future

the future

Balancing reality with

dreams

Knowing in which direction that I
need to develop my skills to realize

my dreams

To know in which direction students
should develop their talents in order

to realize their dreams

To know in which direction students
should develop their talents in order

to realize their dreams

Integration with values
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Whatever I am in the future,

knowing that I have to be an honest

The student knows that no matter

what work he or she does in the

42

The student knows that no matter

what work he or she does in the
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person future, s/he should be an honest future, s/he should be an honest
person person
Conveying and sharing To share with my friends about the Sharing with friends about the Sharing with friends about the

profession that I want to do in the

profession that students want to do

profession that students want to do

future in the future in the future
Taking and Managing I'have courage to overcome the Students have the courage to Students have the courage to
Risks obstacles that I will face while overcome the obstacles that they will ~ overcome the obstacles that they will

realizing my dreams

face while realizing their dreams

face while realizing their dreams
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Sample

The universe of study is 211 official high school education institutions in Bursa. Based on the E-School
Management Information System, the base points of the 2014-2015 academic year were taken from the
junior high school students of the 12th grade in the 2018-2019 academic year and the scores were ranked
from small to large. In order to ensure internal consistency in the scale, both the most successful and the
most unsuccessful schools were selected as samples. Oztimurlar Vocational and Technical Anatolian
High School and Bursa Erkek High School which are among the lowest and highest schools were taken
as the sample. The application was made by the researchers after obtaining the necessary permissions.

The sample consisted of voluntary participation.
Table 2.

Characteristics of School Sample of the First and Second Application

Application School Student Administrator Teacher

N ni n2 N ni n2 N ni

n2

Oztimurlar VTAHL 662 130 51 5 4 3 72 60

Erkek High School 769 98 67 5 4 3 64 52

Total 1431 228 118 10 8 6 136 112

36

44

According to Table 2, research population consists of 1431 students, 10 administrators and 136 teachers
and 1577 people. 38.22% (nl = 133) of the participants were female, 65.52% (nl = 228) were students,
2.3% (nl = 8) were administrators, 32.18% (nl = 112) were teachers, 55.75% (nl = 194) were from
Oztimurlar Vocational Technical High School and 44.15% (n1 = 154) from Erkek High School. 59.5% (n2
= 100) were male, 70.2% (n2 = 118) were students, 3.6% (n2 = 6) were administrators, 26.2% (n2 = 44)
were teachers, 36.9% (n2 = 62) were from Oztimurlar Vocational Technical Anatolian High School and
63.1% (n = 106) were from Erkek High School. Finally, in the first application 348, in the second
application 168 people participated in the study.

The Future Expectations Scale

The Future Expectations Scale consists of five dimensions as school administrators and management
style, contribution of parents, teacher-related factors, school characteristics, the impact of students’
individual characteristics. Each dimension is composed of 25 items, one item per each of the 5 vision
dimensions discussed by Ergetin (2000). In the scale, 5- Likert-Type rating was used as 5-It definitely
affects the future expectations of students, 4- It affects students' future expectations, 3-It partially affects
the future expectations of students, 2- It does not affect students' future expectations, 1-It does not

exactly affect the future expectations of the students.

Volume : 5 ® Issue : 1 ® 2020
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Statistical Analysis

After the application, the data were processed and SPSS 23.0 Statistical Program was used for the
analysis of the first application and Smart PLS 3 program was used for the analysis of the second
application. When the analyzes of the student, administrator and teacher forms were made separately,
since the sample number of the administrators and teachers was not sufficient for the analysis and the
scale items in the forms were prepared in the same parallel as the content, the data of the student,

teacher and administrator groups were combined into a single form and the application was repeated.

In the term of to preference of the PLS-SEM is allowed for much flexibility in terms of data requirements
and the specification of relationships between constructs and indicator variables (Sarstedt et al, 2017). In
this paper, we examined the distributional assumption with the Shapiro-Wilks test and the data weren't
t fit the distributional assumption. Our sample size was small compared to the population of the Bursa.

In the literature, the factor-based SEM offers robust parameter estimation for the small sample sizes.

FINDINGS

Before factor analysis, Kaiser Meyer Olkin (KMO) coefficient was calculated and Bartlett’s Sphericity test
was applied to determine the suitability of the data for factor analysis. KMO coefficient was calculated
as .924 and Bartlett’s Sphericity value (x2 = 6187.055, p <.01) was determined. Accordingly, there is no

relationship between the items, so factor analysis can be performed.

Exploratory Factor Analysis was performed with “varimax” method. As a result of the analyzes, 5
dimensions were not formed as planned in the preparation stage of the Future Expectations Scale, 4
dimensions were formed and factor loadings were meaningful, there were no items to be disposed, 5th
item in the school administrators and management style dimension shifted to teacher-related factors
dimension, it was found that teacher-related factors dimension and school characteristics dimension
seem to be the only factor. In this sense, the 5th item in the form of school administrators and the
management style and the items related to the teacher-related factors and school characteristics that

appeared as one dimension were revised in line with the expert opinions.

In accordance with the opinions of the experts, the scale prepared as 3 separate forms for teachers,
students and administrators was reduced to a single form and the scale was finalized and the

application was repeated. The results of the repeated application are as follows.

The validity and reliability studies of the scale were performed by using Smart PLS 3 program, factor
analysis and path analysis were performed. According to factor analysis, in the first model, since all of
the factor loadings were above 0.7, the distribution of the previously determined items to the factors
developed as we expected. As a result of the analysis, it was seen that the items were collected under
five factors and all factors have five items that scale include totally 25 items. Factor’s loads ranging are
respectively; Contribution of Parents Factor from .852 and .770; School Administrators and Management
Style from .883 and .820; School Characteristics from .865 and .795; Teacher-Related Factors from .853
and .779; the Impact of Students’ Individual Characteristics from .832 and .730.
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Figure 1. Path Model-1 of the Factors Affecting Future Expectations
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Cronbach's alpha coefficients for Contribution of Parents Factor was calculated as .872, Cronbach's alpha

coefficient for School Administrators and Management Style Factor was calculated as .905, Cronbach's

alpha coefficient for School Characteristics Factor was calculated as .882, Cronbach's alpha coefficient for

Teacher-Related Factors Factor was calculated as .884, Cronbach's alpha coefficient for the Impact of

Students’ Individual Characteristics Factor was calculated as .854.

Table 3.

Construct Reliability and Validity of the Model 1

Factors Cronbach’s rho_A  Composite Average
Alpha Reliability Variance
Extracted
(AVE)
Contribution of Parents .872 .875 .907 .661
School Administrators and Management Style .905 .906 .930 725
School Characteristics .882 .884 914 .680
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Teacher-Related Factors .884 .886 915 .683

The Impact of Students’ Individual Characteristics ~ .854 .857 .895 .632

47

Secondly, it is seen that the composite reliability values of the model vary between .895 and .930. For
reliability, the composite reliability values of any measurement model should be .80 and above.
Therefore, it is seen that all composite reliability values are quite high. Rho_A is seen to vary between
.906 and .857. When the AVE values of the model are examined, it is seen that these values vary between
.632 and .725 values. Therefore, it can be said that AVE values of the measurement model meet the
condition of being .50 and above. Fornell and Larcker (1981) recommend that CR (composite reliability)
should be above 0.8 and AVE value should be above 0.5 for good compliance validity. We see that the

construct validity and reliability values of the scale are higher than expected.

In order to check the discriminant validity of the model, Fornell-Larcker values and the correlation
values of the factors were examined. Fornell-Larcker values were found to vary between .852 and .795.
Correlation values vary between .624 and .778. For validity, Fornell-Larcker values obtained by Wong
(2013) should be higher than the correlation values in rows and columns of latent variables. In all cases,
since the crosstab values are higher than the values in the row and column, it can be said that the

discriminant validity of the scale is supported.

Hu and Bentler (1998) defined SRMR as difference between the model implied correlation matrix and
the observed correlation; so values less than 0.08 are considered appropriate. SRMR produces a value of
0.056 in model. So we can say that the model produces good fit. The NFI results in values between 0 and
1 and the closer the NFI to 1, the better the fit (Ringle et al., 2015). NFI produces a value of .809 in model.
The chi-square value (c2 =599.366; p <0.001) appears to be significant. d_ULS value of the model is 1.020,
d_G value of the model is .66.

RMS Theta values below 0.12 indicate a well-fitting model, whereas higher values indicate a lack of fit
(Henseler, et al., 2014). Although RMS Theta is 0.145 for this model, since the SRMR, NFI was better than
the expected values, and the Chi-square value was significant, the model was considered to be in good
fit.

Factor bookstraping were made to test the model structure. Contribution of Parents was explained by
13% (R2 = 0.131) of School Characteristics, 21% (R2 = 0.216) of the Teacher-Related Factors, and 42% (R2
= 0.421) of the Impact of Students’ Individual Characteristics. School Administrators and Management
Style was explained by %64 (R2 = 0.646) of Contribution of Parents, % 22 (R2 = 0.216) of School
Characteristics, % 63.5 (R2= 0.635) of Teacher-Related Factors and %1 (R2 = 0.094) of the Impact of
Students’ Individual Characteristics. School Characteristics was explained by % 15.5 (R2 = 0.155) of the
Impact of Students’ Individual Characteristics. Teacher-Related Factors was explained by %42 (R2 =
0.422) of School Characteristics and by % 19 (R2 = 0.199) of the Impact of Students’ Individual

Characteristics.

According to the results obtained from the T-statistic in the model, paths between Contribution of
Parents > School Characteristics (t = 2.142; p< 0.05), Contribution of Parents > The Impact of Students’
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Individual Characteristics (t = 4.714; p< 0.05), School Administrators and Management Style >
Contribution of Parents (t = 9.640; p< 0.05), School Administrators and Management Style > School
Characteristics (t = 3.911; p<0.05), School Administrators and Management Style > Teacher-Related
Factors (t = 7.323; p< 0.05), Teacher-Related Factors > School Characteristics (¢ = 4.500; p< 0.05), Teacher-
Related Factors > The Impact of Students’ Individual Characteristics (f = 2.265; p< 0.05) are statistically
significant.

Paths between Contribution of Parents > Teacher-Related Factors (t = 2.583; p> 0.05), School
Administrators and Management Style > The Impact of Students” Individual Characteristics (t=0.825; p >
0.05), School Characteristics > The Impact of Students’ Individual Characteristics (f = 1.913; p> 0.05) are
not statistically significant. Similar results were obtained when path analysis and path bookstraping

were performed.

According to the results of the first model paths between School Administrators and Management Style
> The Impact of Students’ Individual Characteristics and School Characteristics > The Impact of
Students” Individual Characteristics were removed from the model because they are not statistically
significant. Although path between Contribution of Parents > Teacher-Related Factors is not statistically
significant, because there are difficulties in the decrease of disclosure rates of Teacher-related factors, at
the end of trials, the direction of the path between Contribution of Parents > Teacher-Related Factors
was changed and the model was reconstructed. Factor analysis results of the second model are given in
Table 4.

Table 4.

Factor Analysis Results of the Model 2

Factors Items Item Cronbach’s  rho_A Composite Average
Loadings  Alpha Reliability Variance
Extracted
(AVE)

Contribution of Parents G10 .837

G6 770
G7 .782 .872 .875 907 .661
G8 .852
G9 .822

School Administrators ~ G1 .845
and Management Style .905 .906 .930 725
G2 .884
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G3 .852
G4 .857
G5 .819

School Characteristics Gl6 797

G17 .866
G18 811 .882 .884 914 .680
G19 .853
G20 .795
Teacher-Related Gl11 779
Factors
G12 .833
G13 .831 .884 .886 915 .683
Gl14 .853
G15 .835
The Impact of G211 .822
Students’ Individual
Characteristics G22 .829
G23 776 .854 .857 .895 .632
G24 731
G25 812

As a result of the analysis, it was seen that the items were collected under five factors and all factors
have five items that scale include totally 25 items. Factor loads ranging of factors are respectively;

Contribution of Parents Factor from .852 and .770; School Administrators and Management Style from




Future Expectations of Young People

.884 and .819; School Characteristics appears from .866 and .795; Teacher-Related Factors from .853 and
.779; the Impact of Students’ Individual Characteristics from .829 and .731. It can be said that the model

is reliable because the loads of all items are over 0.70.

Cronbach's alpha coefficients for Contribution of Parents Factor was calculated as .872, Cronbach's alpha
coefficient for School Administrators and Management Style Factor was calculated as .905, Cronbach's
alpha coefficient for School Characteristics Factor was calculated as .882, Cronbach's alpha coefficient for
Teacher-Related Factors Factor was calculated as .884, Cronbach's alpha coefficient for the Impact of

Students’ Individual Characteristics Factor was calculated as .854.

Secondly, it is seen that the composite reliability values of the model vary between .895 and .930.
According to Bagozzi and Yi (1988), the composite reliability values of any measurement model for
reliability should be .60 and above, and according to Fornell and Larcker (1981), CR (composite
reliability) should be higher than 0.8 for good fit validity. Therefore, it is seen that all composite
reliability values are quite high.

Rho_A is seen to vary between .930 and .895. Rho_A is the most important reliability measure for Partial

Least Square (Dijkstra & Henseler, 2015). Therefore, it is seen that reliability values are quite high.

When the AVE values of the model are examined, it is seen that these values vary between .632 and .725
values. Therefore, it can be said that the scale satisfies the condition that Fornell and Larcker (1981)
stated that the AVE value should be above 0.5 for a good fit validity.

R2 were examined for the amount of explanation of the model. R2= .46 of Contribution of parents factor,
R2= .68 of school characteristics factor, R2= .60 of Teacher-Related Factors factor, R2=.57 of the Impact of
Students” Individual Characteristics factor were calculated. Henseler et al (2009) proposed a basic rule
for acceptable R2 with 0.75, 0.50, and 0.25 are described as substantial, moderate and weak respectively.
Table 5 shows Fornell-Larcker values and the correlation values between the factors for the control of

discriminant validity.
Table 5.

Fornell-Larcker Criterion of the Model 2

School
o The Impact of
o Administrators Teacher-
Fornell-Larcker Contribution School Students’
o and o Related o
Criterion of Parents Characteristics Individual
Management Factors o
Characteristics
Style
Contribution of
.813
Parents
School
Administrators
.646 .852

and Management

Style
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School

Characteristics

.624 .766 .825

Teacher-Related

Factors

.627 775 778 .827

The Impact of
Students’

.703 .639 .645 .657 .795
Individual

Characteristics

Fornell-Larcker values (cross values) were found to vary between .852 and .795. Correlation values vary
between .624 and .778. In all cases, since the crosstab values are higher than the values in the row and

column, it can be said that the discriminant validity of the scale is supported.
Table 6.

Model Fit of the Model-2

Fit Summary Saturated Model Estimated Model
SRMR .056 .058

d_ULS 1.021 1.098

d_G .663 .670

Chi-Square 599.204 602.575

NFI .809 .808

51

* RMS Theta .145

Moreover, the standardized root mean square residual (SRMR) and other fit indices, namely the normed
fit index (NFI) are used to test the model fit of the research model (Henseler et al., 2014). SRMR

produces a value of 0.056 in saturated and 0.058 in estimated model.

The second fit index is normed fit index (NFI) that computes proposed model’s the Chi-square value
and compares this value with a meaningful benchmark (Bentler & Bonett, 1980). The NFI results in
values between 0 and 1 and the closer the NFI to 1, the better the fit (Ringle et al., 2015). NFI produces a

value of .809 in saturated and 0.808 in estimated model.

The third fit value is full model fit that testing the statistical inference of the discrepancy between the

covariance matrix and the empirical covariance matrix implied by the composite factor model (Ramayah
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et al. 2017). Henseler et al. (2016) stated that if d_ULS and d_G smaller than the 95% bootstrapped
quantile, this means the model fits well. Furthermore, the chi-square value (c2 = 599.204; p <0.001) of the

Model 2 appears to be significant.

RMS Theta value below 0.12 indicates a well-fit model (Henseler et al., 2014). For this model RMS Theta
is 0.145. Since the SRMR, NFI was better than the expected values, and the Chi-square value was

significant, the model was considered to be in good fit. The results of the t-Statistics of the reconstructed

model are given in the table below.

Table 7.

T-Statistics Results of the Model 2

Paths Original Sample 2.5% 97.5% Standard T-Statistics  p
Sample Mean Deviation Values
©) M) (STDEV) (O/STDEV)

Contribution of Parents 130 129 .027 .255 .058 2.231 .033*

> School Characteristics

Contribution of Parents 480 490 369 .613 .081 5.917 .000*

> The Impact of

Students’ Individual

Characteristics

School Administrators 401 441 184 538 .106 3.797 .001*

and Management Style

> Contribution of

Parents

School Administrators .355 .376 196 509 .081 4.363 .000*

and Management Style

> School Characteristics

School Administrators 775 794 731 .837 .030 25.786 .000*

and Management Style

> Teacher-Related

Factors

Teacher-Related Factors  .316 .280 164 493 .103 3.073 .004*

> Contribution of

Parents

Teacher-Related Factors  .422 404 196 581 .084 5.022 .000*
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> School Characteristics

Teacher-Related Factors  .356 .353 171 501 .082 4.322 .000*

> The Impact of
Students’” Individual

Characteristics

*p<.05

Since the paths were significant in the model (p> 0.05), this model was accepted. Contribution of Parents
was explained by 13% (R2 = 0.128) of School Characteristics and 48% (R2 = 0.481) the Impact of Students’
Individual Characteristics. School Administrators and Management Style was explained by %40 (R2 =
0.402) of Contribution of Parents, %31.5 (R2 = 0.315) of School Characteristics and %77.5 (R2 = 0,775) of
Teacher-Related Factors. Teacher-Related Factors was explained by %31.5 (R2 = 0.315) of Contribution of
Parents, %42 (R2 = 0.423) of School Characteristics and %35.5 (R2 = 0.355) of the Impact of Students’

Individual Characteristics.
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Figure 2. Path Model-2 of the Factors Affecting Future Expectations
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DISCUSSION

The Future Expectations Scale was prepared in order to determine the factors that affect the future
expectations of students in the school environment. According to the findings obtained as a result of the
study, it was found that the factors affecting young people's future expectations were associated with
school administrators and management style, contribution of parents, teacher-related factors, school
characteristics and the impact of students' individual characteristics. The findings obtained support the
studies on this subject (hnamoglu & Giiler-Edwards, 2007, McWhirter & McWhirter, 2008; Tuncer,
2011a; Tuncer, 2011b). The compatibility of the structure obtained by exploratory factor analysis and the
model was tested with confirmatory factor analysis. PLS-SEM was used to test the model. Since the
sample size was small compared to the population of the Bursa, PLS-SEM was used in the analysis.
Because PLS-SEM is a method used when the sample size is small. As a result of exploratory and
confirmatory factor analysis, the scale consisting of twenty five items and five factors was found to be
theoretically and statistically appropriate. The procedures performed during the development of the
scale indicate that it is a valid and reliable scale. In addition, since there are few tools that measure the
factors that affect future expectations in the literature review, it is thought that the scale will contribute
to the field in literature and can meet this need. Preparing a scale development study for future
expectations of different age groups and conducting researches in which the scale will be used in the

literature will contribute significantly to the measuring power of this scale.
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APPENDIX

The Future Expectations Scale

Items

School Administrators and Management Style

1  Organizing actions in the school to enrich the students' dreams about the future

2 Organizing extracurricular activities at the school to help students recognize their interests and
abilities

3 Organizing social responsibility projects to improve students' sensitivity to social problems

4  Providing sharing environments where students can talk to their friends about what they want to

do in the future

5  Giving information about how students will be able to cope with the obstacles they will face while

realizing their dreams in the future.

Contribution of Parents

6  Supporting student's dreams about the future by parents

7  Supporting students to set goals that he / she can achieve rather than his / her wishes when

planning the future by parents
8  Enlightening the students about the choice of the profession to be happy by parents
9  Ability to chat with parents about what kind of life the student wants to have in the future

10 Encouraging the students to cope with the difficulties faced by the parents in fulfilling their

expectations

Teacher-Related Factors

11  Chatting with students about the profession they want to be in the future of teachers
12 Helping students find out what their interests are by teachers

13 Talking about how they can get one step closer to their dreams if they become diligent with

students by teachers
14 Talking students about what kind of work life they want in the future by teachers

15  Enlightening the students about the stages they will go through while realizing their dreams by

teachers

School Characteristics

16 Making projects in the school environment to enable students to think about where they see

themselves after five years

17  Conducting studies that students will be able to recognize the strengths and weaknesses in the
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18

19

20

school environment,
Creating an environment that teaches respect for differences in school

Providing opportunities for students to chat and discuss their future expectations in school

environment

Supporting students to develop their skills in dealing with challenges in the school environment

The Impact of Students’ Individual Characteristics

21

22

23

24

25

Having dreams about what kind of life the student wants to have in the future
Knowing how to develop students’ talents to realize dreams

Knowing that no matter what work the student does in the future, s/he should be an honest

person
Sharing with friends about the profession they want to do in the future

Having courage to overcome the obstacles that come before students” dreams

Gelecek Beklentileri Olgegi

Maddeler

Okul Yoneticileri ve Yonetim Stilleri

1 Ogrencilerin gelecekle ilgili hayallerini zenginlestirmek icin okulda eylemler diizenlemek

2 QOgrencilerin ilgi ve yeteneklerini anlamalarina yardimci olmak icin okulda ders dis1 etkinlikler
diizenlemek

3 Ogrencilerin sosyal sorunlara duyarliliklarim artirmak igin sosyal sorumluluk projeleri
diizenlemek

4  Ogrencilerin gelecekte ne yapmak istedikleri hakkinda arkadaslariyla konusabilecekleri paylasim
ortamlar1 saglamak

5  Ogrencilerin gelecekte hayallerini gerceklestirirken karsilasacaklari engellerle nasil basa
¢ikacaklart hakkinda bilgi vermek.

Ebeveynlerin Katkis1

6  Ebeveynler tarafindan dgrencinin gelecekle ilgili hayallerini desteklemek

7 Ogrencileri gelecegi veliler tarafindan planlarken istekleri yerine ulasabilecekleri hedefler
belirlemede 6grencilere destek olmak

8  Ogrencilerin meslegin secimi konusunda veliler tarafindan mutlu olmalari konusunda
aydinlanmasi

9  Ogrencinin gelecekte nasil bir yasam yasamak istedigi konusunda ebeveynlerle sohbet edebilme

10  Ogrencileri, ailelerinin beklentilerini karsilamada karsilastiklar1 zorluklarla baga gtkmaya tegvik
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etmek

Ogretmenle ilgili Faktorler

11 Oretmenlerin geleceginde olmak istedikleri meslek hakkinda grencilerle sohbet etmek

12 Ogrencilerin 6gretmenlerin ilgi alanlarini bulmalarina yardimci olmak

13 Ogretmenler tarafindan dgrencilerle ¢aliskan hale gelirlerse hayallerine nasil bir adim daha
yaklasabilecekleri hakkinda konusmak

14  Ogrencilerle gelecekte dgretmenler tarafindan ne tiir bir calisma hayat: istedikleri hakkinda
konusmak

15  Ogretmenler tarafindan hayallerini gergeklestirirken 6grencilere gegecekleri asamalar hakkinda
aydinlanma

Okul Ozellikleri

16  Ogrencilerin bes yil sonra nerede gordiiklerini diisiinmelerini saglamak igin okul ortaminda
projeler yapmak

17 Ogrencilerin okul ortamindaki giiclii ve zayif yanlarin tanyabilecekleri calismalar yapmak,

18  Okuldaki farkliliklara saygiy1 6greten bir ortam yaratmak

19  Ogrencilerin okul ortamindaki gelecekteki beklentilerini sohbet etme ve tartisma firsati saglama

20  Ogrencilerin okul ortamindaki zorluklarla basa ¢ikma becerilerini gelistirmelerine yardimct

olmak

Ogrencilerin Bireysel Ozelliklerinin Etkisi

21

22

23

24

25

Ogrencinin gelecekte nasil bir yagsam yasamak istedigini hayal etmek

Hayallerini gerceklestirmek i¢in 6grencilerin yeteneklerini nasil gelistireceklerini bilmek
Ogrencinin gelecekte ne isi olursa olsun, diiriist bir insan olmas1 gerektigini bilerek
Gelecekte yapmak istedikleri meslegi arkadaslarla paylasmak

Ogrencilerin riiyalarimin 6niindeki engellerin iistesinden gelmek igin cesaret sahibi olmak
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