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Reading Strategies Employed By Esl/Efl Students
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Reading is one of the most important skills of laage learners. In order to comprehend a text either
the native or non-native language, readers emgagling strategies. Skilled reading necessitatefis
reading strategies. A good deal of research corduaveal that some readers employ fewer strategies
whereas others use more strategies. Thereforgrobses made a distinction between the good and poo
reader, and they tried to determine the qualitfegood readers. One of the most important qualities
good readers is that the good readers know whateahding strategies are, and they have a good
command of where and how to use them. This artitdes to review the vast literature on reading
strategies employed by the ESL/EFL students, aad gedagogical implications for the reading courses

Keywords:reading, EFL/ ESL reading, reading strategiesjingpstrategy instruction.

ikinci/Yabanci Dil Olarakngilizce Gsrencilerinin Kullandg Okuma Stratejileri

Okudwsunu anlama dil grenicilerinin en 6nemli becerilerinden biridir. Bmetni anlamak icin hem
anadilinde hem de yabanci dilde okuyanlar okumaraal stratejileri kullanirlar. Beceriklice okuma
okuma anlama stratejilerinin kullanimini gerektirffapilan ¢cok sayida agarma bazi okuyucularin az
bazilarinin ise daha ¢ok strateji kullandiklarimaga koymgtur. Bu ylzden agtirmacilar iyi ve kot
okuyucu arasinda ayrim yaptar ve iyi okuyucularin o6zelliklerini bulmaya csinglardir. Bu
Ozelliklerden en dnemlisi ise iyi okuyucular okumstaatejilerini bilirler ve bunlari nerede, ne zaman
nasil kullanacaklarinin bilgisine sahiptirler. Buakalenin amacikinci/Yabanci Dil olarakingilizce
ogrencilerinin kullandg okuma stratejileri hakkindaki genalanyazini taramak ve okuma dersleri ile
ilgili sonuglar ¢ikarmaktir.

Anahtar Kelimeler okuma, ikincifyabanci dingilizce okuma, okuma anlama stratejileri, okumkaiaa
stratejileri gitimi.

Having a good command of a language necessitat@hestrating cognitive, metacognitive, motivatiprand
acquisition and utilization of four language skilihich ~ Social processes. Reading is a cognitive processainit
are listening, speaking, writing, and reading. béag to feduires mental capacities such as attention, mgmor
read in a language is critical not only to haveesscto @ability to analyse, inference, and visualise (RAND
written materials but also to provide comprehemsibput Reading  Study ~ Group, 2002). Reading requires
in order to improve language skills. Reading i&iél that ~Metacognition as the readers usually are awarendf a
human beings need both in their daily and acadéugs. 'egulate their cognition. It is also a motivatedity
In our modern world, we have to read more than evé€cause there is a need for a stimulus to starsastin
before as the information and communication teabgyl the _reading_ activity. It is a social process int thais
armed us with accumulation of knowledge which clesng carried out in and shaped by the society.
rapidly. Grabe (2002) states that reading ability,a Singhal (2006) provides the definition of L2 reaglin
second language (L2), is one of the most imporglitis as “a dynamic and interactive process in whichrees
in academic settings as we learn new informatiod,\v@e make use of L1 related knowledge, and real-world
have chance to obtain alternative explanations atthowledge as well as their own personal purposes an
interpretations about this information through iegd goals, to arrive at an understanding of written emat’
According to Grabe and Stoller (2001), reading I a (p. 7). Another definition of reading which has r@gess
one of the most inevitable mediums for independemtpproach is “extracting meaning from written texts
learning “whether the goal is performing better orthrough interaction of complex cognitive, metacdigsi
academic tasks, learning more about subject matter, motivational, and social processes” (Demirdz, 2008)
improving language abilities” (p. 187). Likewise,order to fulfil these processes, the product of clvhis
Anderson (2003) states that reading is the mosbitapt reading comprehension, the readers use readinggta
skill to master in order to ensure success in lagrand to some extent during different phases of reading.
strengthened reading skills facilitates making tmea Reading comprehension is a complex activity as it
progress in other areas of language learning. depends on many factors such as cognition,

Reading is a complex and multifaceted activityisit Metacognition, motivation, attention, skills ancagtgies.
both a psychological and a linguistic activity. Theaders, The orchestration of these factors may only lead to
either of a native language (L1) or a second oeigpr desired outcomes of comprehension.
language (L2), perform the activity of reading tigb
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Seeing the importance of the actions that takeeplastrategies of good and poor; successful and unssitde
during the reading activity, the researchers ofdirma or skilled and not so much skilled L2 readers.

started to approach reading as an interactive psoce Hogsenfeld (1977) attempts to identify the variagiom
which in turn led to process-oriented research Iyainstrategy use of successful and unsuccessful L2ersad
focusing on the strategies used by the readerseXtet  through the execution of think-aloud procedure. Ftuely
literature on reading strategy research shows thgyeals that the successful reader keeps the nepafin
consensus among the researchers that readinggstsatei,e passage in mind while reading, reads in brémases,

play a crucial role in skilled reading (Sheorey &siips words that are seen unimportant, and hasiiven
Mokhtari, 2001). Paris, Lipson, and Wixson (1988jine  self-concept. On the contrary, the unsuccessfulieea
reading strategy as deliberate, cognitive steps @ |pses the meaning of sentences as soon as they are
readers can take to acquire, store, and retriev@ N@ecoded, reads in short phrases, seldom skips oniam

issues related to reading strategies and skilts eaplains

the reading strategies as “deliberate, goal-dicecte Block (1986) also uses think-aloud procedure to

attempts to control and modify reader’s effortdéxode 'rcé(;gti':]y ;?r?;\t:triz;e%i;s tvc\)/]:) I(;é S;eezt.jer;e?;e gi;:?]?jn
text, understand words, and construct meaningexif t Y 9 ' 9

(p. 368). Researchers call the readers who areeawofar local strategies. She designates two groups okreashe

what the reading strategies are and how and when i(ﬁ%ewgggn Igf iﬁ]?é?gwr:tti%rns bVe\/if;]O ;V:/Zrecg?rg;tfé&e?e by
employ them “strategic readers” (Janzen & Stoll€®98; 9 ' g ’

Paris et al. 1983: Paris, Wasik, & Turner, 1991)(_jeal|ng with the message of the text, and monitptireir

According to Paris et al. (1983) the strategic iegd comprehension. The other group ‘non-integratorslike

process necessitates three elements: a capablg aﬂé% former group, are not good at integrating ination,

(reader), an attainable goal, and an allowableoacti annot understand the text structure, and rely march

through which the reader can reach the desiredstatd. personal exp_erien(_:es. T_he Ia_tter group reveals less
The strategic reader should have three tvpes velopment in their reading skills and less suxdkan

9 , s . yp former group.
knowledge. The first one is “declarative knowledge’ € group _ ]
which means knowing what the strategies are. Therse Padron and Waxman (1988) explore the relationship
type is “procedural knowledge” that stands for kingyv Petween students’ use of cognitive reading strategnd
how to use them. “Conditional knowledge” is the esth their performance of reading comprehension with a
type of knowledge that comprises knowing when ahgt w Sample of 82 Hispanic English as a Second Language
to apply various actions. In a sense, this type dFESL) third, fourth, and fifth graders. The resulfsthe
knowledge helps the reader combine the precedimg t§tudy suggest that students’ perceptions of cogniti
types by coordinating what strategy to use and twuse ~Strategies predict their reading comprehension.
the reading strategies when encountered with a ¢édsk  Anderson (1991) investigates 28 Spanish adult ESL
reading. Anderson (1991) explains that “strateg@ding students’ individual differences in reading strgtagse
is not only a matter of knowing what strategy te,usut through think-aloud protocol procedure. The findinof
also the reader must know how to use a strateglye study demonstrate that high scorers and lovessof
successfully and orchestrate its use with othetesgies. the reading measures seem to use the same stsategie
It is not sufficient to know about strategies; ader must while performing the reading activity and takingdéing
also be able to apply them strategically” (pp. 463). tests. He concludes that “strategic reading isamy a

As reading comprehension strategies research h&@tter of knowing what strategy to use, but alse th
flourished since the 1970s, researchers have pedpogeader must know how to use a strategy successinby
different classification schemes for the strategiers Orchestrate its use with other strategies. It issofficient
employ during reading. Some classifications are enad0 know about strategies; a reader must also be @bl
with regard to time of use of the strategies, athere apply them strategically” (pp. 468-9).
based on meaning-construction from text, problems Tercanlioglu (2004) explores 11 non-native and 6
encountered during reading, and most classificatim® native English speaking British postgraduate sttglen
related to the distinction between cognitive andeading strategy use in L1 and ESL contexts. Thalt®
metacognitive processes. Some examples for thesk the study revealed that both ESL and L1 groups
classifications are provided below. showed a clear preference for cognitive strategies.

Moreover, native speakers of English reported higimel

Studies on Reading Strategies Used by L2 more frequent use of cognitive and metacognitive

Students strategies. Another finding of the study is thatLES
. students are more in need of support strategieshwdnie

Scholars of second language reading research suga&soport mechanisms intended to help reader in the

that readers employ a variety of reading strategies comprehension of the text at hand.

ensure their acquisition, storage, and retrieval of . ,
information (Singhal, 2006). Most of the researsher. In a recent study, Pritchard and O'Hara (2008)

investigate the strategies of L2 readers in coraparwith investigate the processing strategies of Spanigidh
. : bilingual eleventh graders. The participants cdrafid 00
L1 reading strategies or some of them compare the
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proficient readers of both languages but nativakees of resources, and the compatibility between the readdr
Spanish. It identified four categories comprisiotat 12  the reading situation. Hence, if the reader is avedrthe
reading strategies. Their categories are monitoringquirements of effective reading performance, thdme
comprehension,  establishing intrasentential tiegan take steps to cover the demands of the reading
establishing intersentential ties, and establishingjtuation. If the reader lacks this awareness dhd &
intertextual ties. Their results indicate that there no unaware of her or his limitations then s/he could loe
differences in the type or range of strategies w@dss expected to take precautions against or recovem fro
passages in Spanish and English while they fingroblems (Carrell, 1989). The second aspect; kniyde
differences in the frequency of strategy use. Theg of cognition, includes the self-regulatory mecharss
more strategies during reading the text in Spanisbsed by an active learner during a continuing tdadolve
Another finding of the study indicates that where thproblems. According to Carrell, Gajdusek, and Wise
students are reading the English text they use rifere (1998), “regulation in reading includes the awassnef
strategies in the category of ‘establishing intrésetial and ability to detect contradictions in a text, Wiedge of
ties’ than the strategies in the category of ‘mamity different strategies to use with different textaégpand the
comprehension.” The study also concludes thatrinoa ability to separate important from unimportant
be assumed that proficient readers will automdsicalinformation” (p. 101). The researchers have ingastd
transfer the ability to use strategies from Spartish this aspect under the heading of ‘metacognitionicivh
English. includes checking the outcome of any trial to solve

He (2000; 2001) explore the effects of culturaProblems, planning the next action, monitoring the
schemata and goal orientations of 38 EFL Taiwane§dfectiveness of an action, and testing, revisiagd
college adult students on reading comprehension agYaluating one’s strategies for learning (Baker gsn,
strategy use. He employs think-aloud and stimulatetP84).-
recall procedures to explicate their strategy uBke Carrell's (1989) study attempts to explore the
findings of these experimental studies show tha thmetacognitive awareness of L2 readers about their
cultural schemata and goal orientations have imppoh reading strategies in their L1 and L2, and therpiéy
the frequencies of students’ using strategies ofgssing between  their = metacognitive  awareness  and
intra-sentential  comprehension,  processing intecomprehension in both L1 and L2. The participaritshe
paragraph  comprehension, activating backgrourstudy are grouped into two; one comprising of 4&vea
knowledge, and accepting ambiguities. The combinexpeakers of Spanish enrolled in an intensive E8ggnam
mastery- and performance group’s achievement ieibetat a university and the other group is formed byn@tve
on culturally familiar and culturally unfamiliar &sys in speakers of English studying Spanish. Data of thdys
comparison to mastery goal oriented group. come from the participants’ responses to a metatiegn

In a recent experimental study, He (2008) investiga questionnaire and reading comprehension .texts.'nn tw
the effects of achievement goals on 57 EFL colleg@nguages. The results show that local readingesfies
students’ reading strategy use and reading compséte such as focysmg on grammat|c_:al structures, soem)dF]_
from the perspective of multiple goals in Taiware #ses Word meaning, and text details tend to be negativel
think-aloud and stimulated recall procedures toehthe ~COrrelated with reading performance in their L1.L2
participants verbalize their strategy use while imgk eading, she expresses significant differences deivihe
sense of an English expository text. The findingshe Spanish _Ll and English native speakers. The ESupgro
study show that strong mastery and strong perfocmanCf Spanish students, who are at a more advanced
goal oriented students used intra-sentential, -nteProficiency level, seem to be more “global” (sushuaing
paragraph, intra-paragraph and monitoring/evalgatif@ckground  knowledge, text gist, and textual
strategies more frequently at a significant le@h the ~Organization) or top-down in their perceptions fiéetive
contrary, students with strong mastery but weaRnd difficulty-causing reading strategies. The ogreup,
performance goal orientations employ these strasegiSPanish-as-a-foreign-language group, who are aerow
more often than the students who are oriented withk  Proficiency levels, tend to be more “local” or tmtt-up.
mastery but strong performance goals. He concltnms 1he reason for this difference can be due to thsier
‘strong mastery and strong performance’ goal oaomn level proficiency and they mlght _have been more
is a significant positive predictor of degrees eaing dependent on bottom-up decoding skills.
comprehension and frequency of strategy use (p- 238 Other studies also reveal interesting findings alloai

Some researchers directed their attention to theofis Metacognitive strategy use of students. Li and Munb
metacognitive strategies and metacognitive awasenes (1996) report that the participants (2 ESL studeofs
L2 readers. Flavell defines metacognition as “kresigle  their qualitative study are found to draw strategiem
that takes as its object or regulates any aspecingf Various sources, they share the _proﬂles of themﬂqpt
cognitive endeavour” (as cited in Baker & Brownga9 readers in both L1 and L2 reading, and the pastitip
p. 353). For Baker and Brown, this definition cavémo ~are quite aware of thel_r cognitive processes. ‘Ehalts of
aspects; knowledge about cognition and regulatibn @heorey and Mokhtari (2001) indicate that ESL stisle
cognition. Knowledge of cognition consists of the'®Port a higher use of strategies, which is in coegce
readers’ knowledge about her or his own cognitivé"th the implication that ESL/EFL students are likéo
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need support strategies. This study also revealsttie Carrell, Pharis, and Liberto (1989) investigate the
students who self-report higher reading ability duse effects of strategy instruction on 26 ESL level rfou
higher frequency of strategies than the ones thae la university students by means of semantic mappinigtwh
low self-report rating. Another study by the samés a method that uses “a variety of strategiesgmesi to
researchers, Mokhtari and Sheorey (2002), repat thgraphically display information within categorieslated
skilled readers can better reflect on and monitwirt to a central concept” (Johnson, 1986, as citedaiméll et
cognitive processes and also can regulate theirofise al. 1989, p. 651) and ETR (experience, text, imiship),

strategies during reading. a method that “uses discussion to link what theleea
already knows to what will be encountered in the"tép.
Good and Poor Strategy Use 654). The study depicts that metacognitive strategy

instruction through the use of semantic mapping Bh&

Th? read"?g research depending on the OUICOMARihods is effective in enhancing second language
associated with the use of strategies and read'?@ading

comprehension has defined good and poor, successiul ) )
unsuccessful, skilled, unskilled, and not-so-mulkities!, Pressley and his associates developed a progrém tha

and high-proficient readers. However, generall)tthey called Transactional Strategy Instruction §T& the

researchers try to identify the positive counterpaf Program emphasizes transactions among teachegergfud
these dichotomies. and text (Pressley, El-Dinary, et al. 1992). Therinction

of the program is characterized by the strategtunton
Ei'r[lcluding thinking aloud, story grammar analysiextt
structure analysis, and strategies that are insfluin
reciprocal teaching like activating prior knowledbg
making predictions and relating what is being read,
guestioning, constructing mental images, clarifyengd
summarizing. The students take the strategy insbmud
small groups and use the strategies all the dag Th
students are told that the strategies may help themn
Eeyond literal understanding of the text. Likewise,
oordinating strategies when necessary is taugtiem

It should be emphasized that there is a cle
relationship between the readers’ proficiency leaatl
their strategy use, and the outcome of the reggliogess.
The good readers are also good strategy users deebgu
using the cognitive and metacognitive operatiohgyt
enhance their reading comprehension. They not usgya
number of reading strategies but also employ thesrem
frequently than less successful or poor readersodGo
strategy users not only benefit from bottom-up &lsb
top-down reading strategies (Singhal, 2001; 2006
Moreover, good strategy users are better at deslara . 3
procedural, and conditional knowledge which agsist I(rll,r(e)rsi?éy,tozor(‘)az\f them be self-regulated strateggrsus

to employ which strategy or strategies, when and t® o L
apply. Also, orchestrating strategies is another In a similar program, Students Achieving Independen

characteristic of good strategy users (Andersorg1)9 Leaming (SAIL), developed by the same researclugro
On the other hand, poor strategy users haJit executed in a different school with the sameceens,
misconceptions about the reading process, in otbeds, Students were taught a package of comprehension
they are not aware of what the reading process dgsna Strategies including predicting, visualizing, quesing,
They also make use of their mental capacities le§&rifying, summarizing, making associations betwee
because they show less cognitive effort. They ae nt€Xt and the students’ experiences (Pressley et9ak).
good at monitoring comprehension. They apply lesshe goal of this program was to develop succesxidl
effective reading strategies and during procestiiegext independent readers. SAIL students were taugheaol r

they employ fewer reading strategies. for meaning and to adjust their reading behaviour
according to their purposes, genre, content, affitulty
Reading Strategy Instruction level of the text. They were also taught to antitgpwhat

might happen, to evaluate and adjust their exgecst

A number of reading strategy researchers, seeiag thAnd to solve problems when confused. Brown, Prgssle
positive effects of good strategy use and negafiects Van Meter, and Schuder (1996) reported the restlts
associated with poor strategy use, have attempted duasi-experimental study on transactional strategy
experimentally investigate the possible outcomes dfistruction with low-achieving second grade reacdass
reading strategy instruction on readers’ compreibens there was a clear evidence of greater strategyemeas
achievement. Their aim is grasping an understanding and strategy use, learning of information from mate
what kind of contexts that the instruction takeacplin read, and superior performance on standardizedngad
improving comprehension, which instruction procssseests by the experimental group.

are most influential, and the variables affectitgtegy Likewise, Kern (1989) reports strong positive effet
instruction. Their results indicate that students;

, oY strategy instruction on L2 readers’ comprehensames.
.compre.hensmn abilities improve by_means of stsategn 4 one year strategy instruction study with |awel
instruction. When t_he Iearners_ are instructed te as bilingual readers, Jimenez and Gamez (1996) coaclud
repertoire of reading strategies, they develop MOigR4; se of culturally relevant texts and instroietin and
positive attitudes toward reading which is very atal practice of reading promote and foster the readhitity
(Auerbach & Paxton, 1997). of students. The study also reports indicationshainges
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in the students’ motivation and their ability torlbalize vocabulary and bettering reading comprehensiomsdgfal
their reading strategies. 8).

As the above cited studies on strategy instruction A recent study, Yayh (2010), investigates cogmitiv
demonstrate, strategy instruction improves the ingad and metacognitive reading strategies of 6 proficéerd 6
comprehension of students. They suggest that stuideless proficient readers who are enrolled in an ELT
can be taught what strategy to use, how to use,thach department through think—aloud and verbal protoctie
when to use strategies to achieve better compredrens findings of the study reveal that the proficienaders
the text at hand. used cognitive and metacognitive reading strategiese

frequently than the less proficient readers in btatkt
Reading Strategies Used by Turkish EFL types, and both groups mainly used the same sjrateg

Learners types.

Salataci and Akyel (2002) investigate the effedts 0  Conclusion and Pedagogica| |mp|icati0n5
reading strategy instruction on L1 and L2 readingai

Turkish university with 20 students enrolled inreeo/ear As the above mentioned studies’ results delineate,
intensive English course. The findings of the studjeading strategies are useful and necessary foerbiet
indicate that the frequency of employing the pridiy and L2 reading comprehension. There is a link betwe
summarizing, and using prior knowledge strategie§e employment of reading strategies and success.
increased both in Turkish and English. Moreoveeirth Through the use of the reading strategies, rearfexdext
reading Comprehension scores increased. may extract the intended meaning better. They ohres

Saricoban (2002), with a three phase approach %e comprehension problems when encountered during

; : X : : : reading a text. Hence, reading becomes a moreipipas
reading respectively; pre-reading, during-readiegd o . o
post-regadingl,) aimsy topdeterming the di?ferencdh’e activity either to the readers of L1 or L2. Thidatere

strategy use by both successful and less successfigrs f;‘g?#ée varyeszdtlr?gremgyaeggSniﬁetrfzeeitggﬁgimem in
at an upper—intermediate _ level English Languagﬁzow aﬁd when ihe students should be taught these
Teaching (ELT) department at a Turkish universitiie

study reports that successful readers differed ames strategies. In order_ to solye this i_ssue, the ﬁtep to be
@ken is to determine which reading strategies Ishba

strategies as analyzing in the during-reading stagt i .
. . : aught to the students, and they should be intedratthe
evaluating and commenting in the post-reading stage reagc]iing course syllabus. The %/eachers of readinigses

replication of this stud jter, Sarigoban, & Gurses, ; ;
20%5) the participants gf S%]ich WeregadvancedIIE\lLé' not only should inform the students about thessegjies,
' but also teach how to and when to use them dufieg t

students, states that the good readers differedhén reading process. In addition. thev may model howst
strategies such as finding answers to given questio 9p : » they may e

based on the text, predicting the continuing térting the strategies, practice and discuss them withesiisd

. - s The reading course teachers should be encouraged to
the reason the author is writing about the topithinpre hﬁ ch students not to read the texts directly. f€hehers,

reading stage; reading through the passage a rough introductory questions, explanations and
underlining difficult words and phrases, tryingsiee what discussions about the topic before reading the testy

point the writer is attempting to establish, tryitw see enhance the students’ interest in reading. Hertadests

what reasons or evidence the writer gives for hagntg L 4 :
. - . may themselves use these activities while readitexg
analysing the language through repeated descrmﬂorﬁgnn their own. Students can be asked to identifyir the

consistent ways of characterizing people or event . e . .
! .~ téading difficulties, and appropriate strategieat thre
repeated words and phrases, examples or illustsaiio proposed in the literature can be taught to thenth

the during reading phase; summarizing, commentidy a . . e
reflecting in the post-reading phase. teacher to solve their reading difficulties.
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